


Statement of Teaching Philosophy

Since I began teaching more than seven years ago, I have taught writing as a form of inquiry, of self expression, and of analysis and critical thinking. Though I often modify my approach to a given course from one semester to the next, my underlying goal as a teacher has remained the same: to help student writers become aware of the rhetorical options available to them so that they may effectively interpret and respond to various rhetorical situations. 

All too often, I find that the students entering my classroom are accustomed to writing assignments that leave little room for student agency. Many of my students are comfortable with these predetermined writing assignments; they have mastered the art of following set writing formulas, of perceiving what the teacher wants and going through the motions of providing just that and nothing more. Though there is something to be said for understanding the limitations of and satisfying the requirements for a given writing situation, overly prescriptive assignments circumvent the processes of inquiry that our students should have the opportunity to engage, and thus they prevent students from growing as writers. Writing is a way of thinking; therefore, teachers of writing should encourage writing’s exploratory aspects, introducing students to the notion that one’s approach to a given topic and even one’s very opinions in relation to that topic may change with time and further consideration.   

I find that the notion of reading (texts as well as situations) and responding rhetorically informs the various courses I teach, including literature and business writing, in that I approach communication as a social activity informed by contextual elements such as audience, genre, the writer’s ethos, and her purpose. Adopting such an approach enables me to introduce students to the tenets of good writing while also providing them with strategies that they can apply to writing situations they may encounter outside of my classroom and even beyond the academy. To illustrate how I put into practice this philosophy of teaching rhetorically, I offer the following example: upon completing a traditional profile essay, I asked the students in my current first-year honors composition class to recast their essays into alternate multimodal formats. Students created a variety of projects that brought their subjects to life, ranging from scrapbooks to moviemaker videos to comic books. This act of revising goes beyond merely changing the mode of presentation; it requires students to identify a specific audience and purpose for their projects. Such an exercise places students in their reader’s position, one that may be unfamiliar and thus results in an increased awareness of students’ own cultural positioning, knowledge that would further aid them in understanding their own and others’ biases and textual preferences. Requiring students to conduct a radical revision of an existing project further indicates my desire for students to realize their agency as composers, to allow them to experiment with the method by which they present their ideas and to recognize that there is no one “right” approach to composing but rather a variety of responses that could prove effective depending on the challenges specific to that particular composing context. 

Much in the same way I consider writing a process of inquiry, teaching is very much an exploratory endeavor for me. I delight in the opportunity to reinvent my pedagogy and my teaching persona with each new semester in order to improve my practice. Teaching is a central element of my professional identity; I find working with students deeply rewarding, and I look forward to many more challenging years in the classroom.
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