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Welcome to the 2020 Fox Reading Conference! 

The staff of the Tennessee Center for the Study and Treatment of Dyslexia enthusiastically 
welcomes the Tennessee educators, administrators, school psychologists, and support 
professionals who are attending today as well as the educators from across the nation who 
are joining us in person and online. We extend our deep appreciation to our presenters for 
sharing their knowledge, experience, and passion for literacy with us today. Thank you Dr. 
Moats, Dr. Spear-Swerling, and Dr. Gillis. 
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The Tom and Elizabeth Fox Endowment for Reading

Mr. Tom Fox was an alumni of MTSU and served with the U.S. Marine Corps in WWII, retiring 
as a Lt. Colonel. He continued his education at the UT Law School and went on to a career as 
an educator and lawyer. Mr. Fox served two terms as a senator in the Tennessee state 
legislature.  Mrs. Elizabeth Fox served as a secretary with the Tennessee State Legislature, the 
Tennessee Department of Education, and the Tennessee State Attorney General’s office, and 
she assisted Mr. Fox in his law practice.

Mr. and Mrs. Fox established the Tom and Elizabeth Fox Endowment for Reading at Middle 
Tennessee State University for the purpose of developing professional education experiences 
for educators. For nearly 30 years a reading conference has been offered by MTSU, bringing 
to campus outstanding and nationally known educators in the field of reading, reading 
research, and learning disabilities. The gift of learning provided by the Tom and Elizabeth
Fox Endowment for Reading continues to add personal enrichment and professional 
development opportunities for practicing educators in Tennessee and beyond as well as for 
students who are pursuing a career in education.

We are very grateful for their generosity.
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The Tennessee Center for the Study and Treatment of Dyslexia thanks 
the following sponsors for their generous support of the 2020 Fox 
Reading Conference.

The Gow School 

Silver Sponsors

Gold Sponsors
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 8:00 am – 8:30 am  Registration

 8:30 am – 8:45 am  Welcoming remarks and introduction of keynote speaker

 8:45 am – 10:00 am Keynote: Teaching Reading IS Rocket Science: What Expert
         Teachers of Reading Know and Do, Dr. Louisa Moats

 10:00 am – 10:15 am break

 10:15 am – 11:30 am Explicit Language Instruction is the Heart of Structured 
     Literacy, Dr. Louisa Moats

 11:30 am – 12:30 pm lunch on your own

 12:30 pm – 1:45 pm Contrasting Structured Literacy Approaches with Typical 
     Literacy Practices, Dr. Louise Spear-Swerling

 1:45 pm – 2:00 pm  break

 2:00 pm – 3:15 pm  One Teacher at a Time: Supporting Teachers’ Knowledge of 
     the Science of Reading, Dr. Margie Gillis           

 3:15 pm – 3:30 pm  Concluding remarks and questions

Sponsors will be available during registration, breaks, and lunch.

Reminder: We are filming the 2020 Fox Reading Conference to stream to 
educators across the nation. Please silence your cell phones during the 
presentations. Thank you for your cooperation.  

2020 Fox Reading Conference

Agenda
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Attendee Information

The conference is approved for six (6) continuing education hours for 
ALTA*, CERI, and TASL members. Attendees are responsible for 
submitting their certificates of attendance to their respective 
organizations.

Only attendees who pre-registered for the conference will receive 
professional development certificates. Attendance will be confirmed 
through the online platform. Professional development certificates will 
be issued based on the number of hours reported for each attendee by 
the platform software. To receive full credit for the conference, 
attendees should remain online for the entire conference.   

Certificates of attendance will be emailed to verified attendees 
beginning the week of March 23-27, 2020. With thousands of registrants 
expected to attend this online event, it may take some time to issue all 
certificates. Please contact us if you do not receive a certificate of 
attendance by April 21, 2020.

Please note that certificates will only be issued to attendees who join 
the conference during the live stream event.  Certificates will not be 
issued for viewing a recording of the conference post-event.

*ALTA has now approved this online event for 6 contact CEU hours



Research Participants Needed
Study Title: Multisensory Language Screening and Intervention Study
Protocol ID: 20-2072      Approval: 12/23/2019 Expiration: 12/31/2020

Study Description & Purpose
The Tennessee Center for the Study and Treatment of Dyslexia at Middle Tennessee State University 
is seeking 1st and 2nd grade children to participate in a two phase research study. This project will 
help us learn about the impact of diff erent instructional techniques on the development of reading 
skills. 

Study Activities
Phase 1 (Screening): The child attends a single 2.5 - 3 hour session to have reading skills assessed 
and electroencephalogram (EEG) data recorded. 

Phase 2 (Intervention):  The child attends 6 weeks of reading intervention. There are 3 types of read-
ing intervention groups. All intervention groups meet for 45 - 90 minutes a day for 4 - 5 days a week 
for 6 weeks on the MTSU campus between May and August 2020. Participants will be randomly as-
signed to intervention groups by research personnel. All children in the intervention attend two sepa-
rate 3 - 4 hour sessions for reading skill assessment and EEG recording. One session occurs before 
the intervention  starts and the other occurs at the end of the 6 weeks. You must participate in the 
fi rst phase to be invited to participate in the second phase. However, being in the fi rst phase does not 
guarantee an invitation to the second phase. 
 

Target Population
Children who are native English speakers, 6 to 9 years old, currently enrolled in 1st and 2nd grade, 
and experiencing struggles reading are invited to participate. Children must be willing to attempt EEG 
recordings. Children must be able to attend intervention sessions on the MTSU campus in summer 
2020. Exclusionary critieria are on the website listed below.

Risk & Benefi ts
The minimal risks for this study involve wearing a snug EEG cap for about 45 minutes during each 
of 3 visits to the center for dyslexia. There are multiple direct benefi ts. Children who complete the 
screening will be given a reading performance summary describing their current literacy profi le. Chil-
dren who move on to the second phase will receive 6 weeks of reading intervention. Both the reading 
performance summary and intervention sessions are free for all study participants.

See our website for additional information
 https://mtsu.edu/dyslexia/research/studies_seeking_participants.php

Tennessee Center for the Study and Treatment of Dyslexia
dyslexia@mtsu.edu   |   mtsu.edu/dyslexia

     @DyslexiaMTSU   |        @MTSUDyslexiaCenter   |        MTSUDyslexia



Literacy Success Series 2020-21
Direct, explicit, systematic literacy instruction in the Tier 1/core setting benefits all 
developing readers. Students who are at risk for difficulty with reading development 
especially need core literacy instruction that is explicit and systematic. Our 2020 Literacy 
Success Series, “Addressing the Core Literacy Needs of All Students,” will offer 36 hours of 
professional development. The training will be developed over 6 days of learning offered 
across the school year. The series will focus on explicit instruction in both the language 
comprehension components and the word recognition skills needed for skilled reading, as 
exemplified in Hollis Scarborough’s Reading Rope model. Core instruction for the K-2 ELA 
block will be modeled using elementary core curriculum materials. The series will conclude 
with an examination of how to use student screening and curriculum-based data to intensify 
literacy instruction in the Tier 1 and Tier 2 settings.

Course Development Team

Susan Porter, M.Ed.
Susan has worked as a classroom teacher, reading specialist, and 
literacy coach in Metro Nashville Public Schools. She is currently 
an Instructional Specialist and MTSS Academic Team Lead in a 
Pre K – 4 school in Nashville. She holds a bachelor’s degree in 
Interdisciplinary Education K-8 from Lipscomb University, and a 
Master of Education degree in Reading Education from Vanderbilt 
University. Currently, Susan Porter is a second year Ph.D. student 
in the Literacy Studies program at MTSU working under the 
mentorship of Tim Odegard.

Melinda Hirschmann, Ed.D., CALP, Assistant Director for Educa-
tional Services and School Outreach
Melinda collaborates with Tennessee schools to provide 
professional development for literacy instruction and intervention 
in grades K-12. She also instructs aspiring special education 
teachers as an adjunct professor at Middle Tennessee State 
University. Melinda holds a Master of Education degree in Special 
Education from Tennessee State University and a Doctor of 
Education degree from Lipscomb University. Melinda was a middle 
school special education reading interventionist for 10 years and 
is a Certified Academic Language Practitioner who regularly tutors 
children using structured literacy instruction. She is a board 
member of the Tennessee branch of the International Dyslexia 
Association.
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Erin Alexander, Ed.S., NCSP, CALP Assistant Director for Clinical 
Services
Erin trains and supervises graduate assistants who conduct 
assessments at the center, consults with parents and school 
personnel regarding how to best identify and support students with 
reading difficulties, provides workshops for parents, and delivers 
professional development to school personnel. She is a Nationally 
Certified School Psychologist and a member of the Tennessee Dyslexia 
Advisory Council. Ms. Alexander is also a Certified Academic Language 
Practitioner who provides intervention to students with characteristics 
of dyslexia.

Jennifer Flipse, Ph.D., CALP, Director
Jennifer holds a Ph.D. in Literacy Studies with a concentration in 
Literacy Measurement and Analysis from Middle Tennessee State 
University.  She also serves as adjunct graduate faculty. Additionally, 
Jennifer has been a secondary ELA classroom educator and RTI 
interventionist, and she is a Certified Academic Language Practitioner 
and provides intervention to students with dyslexia.

Timothy Odegard, Ph.D., CALP, Katherine Davis Murfree Chair of 
Excellence in Dyslexic Studies
Tim Odegard leads the research efforts of the laboratory. He is a professor of 
psychology  and leads the efforts of the center. He completed his B.A. in 
psychology at Hendrix College, his M.A. and Ph.D. in experimental 
psychology at the University of Arkansas Fayetteville, and his NICHD 
sponsored postdoctoral fellowship at the University of Texas Arlington. He is 
also a trained educator who has worked with students with reading 
disabilities, and he completed a two-year dyslexia specialist training 
program at Texas Scottish Rite Hospital for Children in Dallas.

Emily Farris, Ph.D. Assistant Director for Educational Services and 
Research Initiatives 
Emily co-leads many of the research activities within the laboratory and 
serves as adjunct graduate faculty. She completed her B.A. in psychology 
and M.A. in Clinical/Counseling Psychology from Midwestern State 
University, her Ph.D. in experimental psychology at the University of Texas 
Arlington, and her postdoctoral fellowship in psychiatry and neuroscience 
at the University of California San Francisco under the mentorship of Dr. 
Fumiko Hoeft.



Tennessee Center for the Study and Treatment of Dyslexia

Center for Dyslexia 200 N. Baird Lane Murfreesboro TN 37132 | 615.494.8880 | dyslexia@mtsu.edu
Middle Tennessee State University 

Tennessee Center for the Study and Treatment of Dyslexia

Preschool - Kindergarten
Delay in talking; articulation problems
Difficulty recognizing and producing rhymes
Difficulty remembering written information, such as letter names (also phone number 
and address)
Difficulty remembering and following directions
Difficulty matching words by initial sound

Risk factors that may predict difficulty with word reading skills can be identified as early as preschool, and 
older students who are struggling to read words at a developmentally appropriate level continue to display 
specific characteristics. Understanding and responding to these risk factors and characteristics will support early 
identification for younger students, as well as identification and intervention for older students. A family 
history of problems with reading, spelling and writing is also a risk factor that should be considered.

grades 1 - 3
Difficulty learning sound/symbol correspondences
Persistent confusion of visually similar letters (b/d/p, w/m, h/n, f/t)
Confusion of letters whose sounds are similar (d/t, b/p, f/v)
Difficulty remembering basic sight vocabulary (e.g. colors)
Problems segmenting words into individual sounds and blending sounds to form words
Reading and spelling errors that involve difficulties with sequencing and monitoring 
sound/symbol correspondence such as reversals of letters (past/pats), omissions (tip/trip), 
additions (slip/sip), substitutions (rip/rib) and transpositions (stop/pots)
Omission of grammatical endings in reading and/or writing (-s, -ed, -ing, etc.)
Difficulty remembering spelling words over time and applying spelling rules when writing

Center for Dyslexia 200 N. Baird Lane Murfreesboro TN 37132 | 615.494.8880 | dyslexia@mtsu.edu

grades 4 - 8
Significant difficulty reading and spelling multisyllabic words, often omitting entire syllables as 
well as making single-sound errors
Lack of awareness of word structure (prefixes, roots, suffixes)
Frequent misreading of common sight words (e.g., where, there, what, then, when) 
Difficulty with reading comprehension and learning new information from text because of 
underlying word recognition difficulties
Difficulty in comprehension of text because of underlying oral language problems affecting 
vocabulary and grammar
Significant difficulty in writing related to problems in spelling and organization

high school/college/adult
Continued difficulty with word recognition that significantly affect acquisition of knowledge 
and ability to analyze written material
Slow rate of reading
Continued difficulty with spelling and written composition
Difficulty taking notes in class
Trouble learning a foreign language

Characteristics of Dyslexia
Risk Factors and Characteristics of Dyslexia Across the Lifespan

Characteristics of Dyslexia
Risk Factors and Characteristics of Dyslexia Across the Lifespan

Tennessee Center for the Study and Treatment of Dyslexia

Preschool - Kindergarten
Delay in talking; articulation problems
Difficulty recognizing and producing rhymes
Difficulty remembering written information, such as letter names (also phone number 
and address)
Difficulty remembering and following directions
Difficulty matching words by initial sound

Risk factors that may predict difficulty with word reading skills can be identified as early as preschool, and 
older students who are struggling to read words at a developmentally appropriate level continue to display 
specific characteristics. Understanding and responding to these risk factors and characteristics will support early 
identification for younger students, as well as identification and intervention for older students. A family 
history of problems with reading, spelling and writing is also a risk factor that should be considered.

grades 1 - 3
Difficulty learning sound/symbol correspondences
Persistent confusion of visually similar letters (b/d/p, w/m, h/n, f/t)
Confusion of letters whose sounds are similar (d/t, b/p, f/v)
Difficulty remembering basic sight vocabulary (e.g. colors)
Problems segmenting words into individual sounds and blending sounds to form words
Reading and spelling errors that involve difficulties with sequencing and monitoring 
sound/symbol correspondence such as reversals of letters (past/pats), omissions (tip/trip), 
additions (slip/sip), substitutions (rip/rib) and transpositions (stop/pots)
Omission of grammatical endings in reading and/or writing (-s, -ed, -ing, etc.)
Difficulty remembering spelling words over time and applying spelling rules when writing

Center for Dyslexia 200 N. Baird Lane Murfreesboro TN 37132 | 615.494.8880 | dyslexia@mtsu.edu

grades 4 - 8
Significant difficulty reading and spelling multisyllabic words, often omitting entire syllables as 
well as making single-sound errors
Lack of awareness of word structure (prefixes, roots, suffixes)
Frequent misreading of common sight words (e.g., where, there, what, then, when) 
Difficulty with reading comprehension and learning new information from text because of 
underlying word recognition difficulties
Difficulty in comprehension of text because of underlying oral language problems affecting 
vocabulary and grammar
Significant difficulty in writing related to problems in spelling and organization

high school/college/adult
Continued difficulty with word recognition that significantly affect acquisition of knowledge 
and ability to analyze written material
Slow rate of reading
Continued difficulty with spelling and written composition
Difficulty taking notes in class
Trouble learning a foreign language

Characteristics of Dyslexia
Risk Factors and Characteristics of Dyslexia Across the Lifespan



Louisa Moats, Ed.D., has been a teacher, psychologist, 
researcher, graduate school faculty member, and author 
of many influential scientific journal articles, books, and 
policy papers on the topics of reading, spelling, 
language, and teacher preparation. She was 
Co-Principal Investigator of an NICHD Early 
Interventions Project in Washington, D.C. public schools 
and Principal Investigator on two small business 
innovation research (SBIR) grants from the National 
Institutes of Health. In addition, she led the committee 
that developed the International Dyslexia Association’s 
Knowledge and Practice Standards for Teachers of 
Reading. 

2020 Fox Reading Conference

Teaching Reading IS Rocket Science: What Expert Teachers of Reading Know 
and Do

Dr. Moats will review not only what teachers need to know to accelerate reading 
achievement, but also why the field has been slow to prepare teachers effectively and what 
can be done about it. Dr. Moats will address:

• What should be taught: The Science of Reading
• Key findings in research on teacher preparation
• Key findings on relationships among teachers’ knowledge, practices, and student 
       outcomes
• Conditions obstructing the dissemination and incorporation of research-based ideas and 

practices in teacher education
• Most prevalent misunderstandings about reading that need to change
• The Reading Rope – some key, underappreciated ideas
• The importance of phoneme awareness and the curious elusiveness of the phoneme
• Practices at the heart of effective language-based literacy instruction
• Summary: What an expert teacher should know and be able to do

the content frameworks for SL and how they can be applied for best results.

Keynote Session
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Wilson works collaboratively 
with school districts of all 
sizes across the country 

to develop and implement 
achievable, sustainable 
literacy plans that ensure 

teacher and student success.

To receive a catalog or learn more about our workshops and programs,  
call 800-899-8454 or visit us on the web at www.wilsonlanguage.com.

Achieving Literacy 
FOR LIFE

Wilson Language Training and 
Wilson® Accredited Partners have 

received accreditation by the 
International Dyslexia Association.



Louisa Moats, Ed.D., developed her current approach to 
teacher training, called LETRS, from her experiences as 
an instructor at the Harvard Graduate School of 
Education, St. Michael’s College in Vermont, the 
Dartmouth Medical School Department of Psychiatry, 
and the University of Texas, Houston. Dr. Moats’ awards 
include the prestigious Samuel T. and June L. Orton 
award from the International Dyslexia Association for 
outstanding contributions to the field; the Eminent 
Researcher Award from Learning Disabilities 
Australia; and the Benita Blachman award from the 
Reading League.

Explicit Language Instruction is the Heart of Structured Literacy

All essential components of reading, spelling, and writing depend on explicit teaching of 
language. We’ll explore the content frameworks for SL and how they can be applied for best 
results.
• Contrasting Structured Literacy with other widely used programs
• The Simple View and the Rope: Need to address all aspects of language
• Learning from an exercise in learning to read
• Review: Phonology as the underpinning for orthographic mapping
• Spelling as a reflection of phonological processing
• Teaching from speech to print, not print to speech – a subtle difference
• A progression for word study
• The basic lesson framework
• Phoneme-grapheme mapping and orthographic pattern recognition
• Multi-syllable words and schwa
• The difference between syllables and morphemes
• On to vocabulary and reading comprehension
• Popular practices that have no grounding in science and should be abandoned
• How we change outcomes – for all students

Session 1
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Phonological Structure and Phonemes
Educators provide instruction in the sounds of spoken words. They 
help their students become aware that spoken words are made up of 
sound segments smaller than a syllable (i.e., phonemes). They help 
them to learn the individual phonemes within a language that are used 
to create spoken words.

2Sound-Symbol Correspondences
Educators provide instruction in letters, the speech sounds that letters 
represent, and how letters are combined to form words.

Word Structure and Patterns
Educators teach their students the representation of the sounds 
of a language by written or printed symbols. Word structure is the 
orthography of a language. It specifies the conditions for spelling 
spoken words using visual symbols (i.e., letters).

Morphology
Educators teach their students how to build and understand words using 
the meaningful units of words (i.e., morphemes).

1

3
4

Word Meanings
Educators teach word meanings (vocabulary), interpretation of 
phrases and sentences, and understanding of text structure.5

Grammatical and Text Structure
Educators teach their students how words are combined to convey 
meaning. They teach their students how text is structured to 
convey meaning.

6

Structured Literacy
Instructional TargetsSL

TN Center for the Study and Treatment of Dyslexia | www.mtsu.edu/dyslexia

Educators who adopt a Structured Literacy approach to reading instruction teach all aspects of 
language in support of reading development. Students capable of reading are equipped with the 
lifelong skill of being able to gain knowledge from text. Here are some of the areas taught as part of 
Structured Literacy in support of reading.
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Louise Spear-Swerling, Ph.D., is Professor Emerita at 
Southern Connecticut State University in New Haven 
CT. Her research interests focus on children’s reading 
development and literacy difficulties, as well as teacher 
preparation in reading, and she has published widely 
on these topics. Dr. Spear-Swerling’s most recent book 
is The power of RTI and reading profiles: A blueprint for 
solving reading problems, published by Brookes. She 
also is a member of several journal editorial boards, 
including those for Annals of Dyslexia, Teaching 
Exceptional Children, and Reading Psychology. In 2009 
she served on the working group for the International 
Dyslexia Association that produced national IDA 
professional standards for teachers of reading. Dr. 
Spear-Swerling prepared both general and special 
educators to teach reading using Structured Literacy 

approaches for many years. Her reading methods course included a field component in which 
teacher candidates tutored struggling readers in a local public school under her direct 
supervision. Currently she consults regularly for Connecticut school districts, mostly on cases 
involving students with severe or persistent literacy difficulties, including dyslexia. She is also 
centrally involved in writing a major revision of the state guidelines on identification of children 
with dyslexia and other learning disabilities. 

Contrasting Structured Literacy Approaches with Typical Literacy Practices

This presentation contrasts the features of Structured Literacy approaches to instruction 
with the ways that literacy is more commonly taught in general education classrooms. Some 
key differences between Structured Literacy and these typical literacy practices include, in 
typical literacy practices, a general lack of emphasis on explicit, systematic teaching across 
all components of literacy; the prevalence of instructional models that make teacher-led 
instruction difficult; an initial emphasis on large-unit phonics approaches such as “word 
families”; the use of predictable texts that many poor decoders cannot read and that 
encourage guessing rather than application of decoding skills; a tendency to ignore certain 
kinds of decoding errors when children are reading text; and limited attention to specific 
higher-level aspects of literacy such as syntax. The presentation describes the impact of this 
kind of instruction on children with dyslexia and other reading problems. It also considers 
the challenges faced by general educators in meeting the literacy needs of large groups of 
children, and summarizes several ways to help address these challenges.

Session 2
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A coed college-prep boarding and day school for students, grades 6-12, with

dyslexia and similar language-based learning disabilities.  Gow provides not

just another opportunity to try again, but a real opportunity to succeed.  

155 Students

Day and boarding

Grades 6-12

Interested to learn more about Gow?

On average our students come from:

25 states

20 countries

3-6 average class size

Orton-Gillingham based remediation

4:1 Student to faculty ratio

100% College acceptance

Class of 2019 was awarded $2.8

million in academic scholarships

Families are encouraged to apply for

need-based financial aid

The Gow School has a five week

summer program designed for students

who struggle in school.  

The best way to get to know Gow is to visit.  To set up an

appointment or find out our Open House dates call 716.687.2001 or

email us at admissions@gow.org.



Margie B. Gillis, Ed.D is a Certified Academic Language 
Therapist who became interested in reading while at the 
University of Connecticut where she studied with 
Isabelle Liberman. In 2009, Margie founded Literacy 
How, Inc. a non-profit organization, to provide 
professional development opportunities for teachers on 
how best to implement research-based reading 
practices in the classroom. As president of Literacy How 
and as a Research Affiliate at Haskins Laboratories, 
Margie creates new opportunities to empower teaching 
excellence.

In 2010, Margie founded the Anne E. Fowler Foundation 
to continue to work of her mentor Anne Fowler. The 
Foundation supports scholarships for teachers for 
graduate work in reading and language development. 
She is the co-founder and former president of Smart 
Kids with Learning Disabilities, the former president of 
the CT Branch of the International Dyslexia Association, 
a board member of the Dyslexia Society of CT and New 
Alliance Foundation, and a professional advisor for 
Understood and ReadWorks.

One Teacher at a Time: Supporting Teachers’ Knowledge of the Science of 
Reading

Most elementary teachers and many secondary teachers are expected to improve their 
students’ ability to read and write proficiently; however, the vast majority of these teachers 
are unprepared and/or unsupported to accomplish this task. As a profession, we must 
consider how to better prepare and support teachers to teach reading. This session will 
present information and propose solutions to address teachers’ need for substantive 
learning opportunities to apply the science of reading.

Session 3
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Directly Teach Skills and Concepts
All skills and concepts are directly taught in manageable chunks 
at a pace of instruction determined by a child’s rate of learning.

2
Sequence of Instruction
Concepts and skills are directly taught in a logical progression 
from more fundamental concepts to more advanced concepts. The 
course of instruction is informed by the structure of the language.

Hands-on and Engaging
Students are actively engaged in learning. They are expected to 
respond to pointed questions and demonstrate skills acquisition.

Deliberate Practice
Students are provided with deliberate massed and spaced 
practice.

1

3
4

Corrective Feedback
Students are provided with immediate corrective feedback.5

Diagnostic and Responsive
Students’ understanding of the concepts taught is monitored 
continuously and used to inform instruction. 6

Application of What is Taught
Students are given many opportunities to apply what they 
have learned to read connected text to acquire meaning and 
knowledge.

7

Structured Literacy
7 Principles of InstructionSL

TN Center for the Study and Treatment of Dyslexia | www.mtsu.edu/dyslexia

Educators need to understand what must be taught as part of Structured Literacy. It is equally 
important for them to know how the instruction should be structured and delivered. Each instructional 
target of Structure Literacy is to be taught using explicit instruction. Below are some of the 
instructional principles that are the hallmark of explicit instruction.
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We are the Premier Literacy Resource for Schools, Teachers, Parents and Students

Founded in 1980, Neuhaus Education Center is a 501 (c) (3) educational foundation dedicated to promoting 
reading success.  Neuhaus provides evidence-based training and support to teachers, supplies, information and 
resources to families, and offers direct literacy services to adult learners.

Neuhaus has 35 years of experience in research, instruction and teacher training in the areas of dyslexia and 
related reading disabilities.  We also have evidenced-based, independently verified professional development 
programs designed specifically for teachers of children from economically disadvantaged families.  
Neuhaus meets the standards of the International Dyslexia Association and is accredited by the International 
Multisensory Structured Language Education Council. Our professional staff members are certified by the 
Academic Language Therapy Association.

What We Offer Districts or Campuses:
 • Customized, comprehensive and sustainable school transformation
 • Diagnostic analysis and data review
 • Teacher professional development
 • Leadership development
 • Literacy coaching
 • Family engagement

What We Offer Educators:
 • Classes online, in-house, or on-site
 • Complimentary web-based resources
 • Dyslexia Specialist Program

What We Offer Families:
 • Referrals to dyslexia interventionists
 • Information about dyslexia and related disorders
 • Twice-monthly information sessions

What We Offer Adult Learners:
 • Reading and spelling classes for adults
 • Neuhaus Academy – a web-based literacy program

Neuhaus Education Center is a nonprofit educational foundation dedicated to 
promoting reading success.  Neuhaus provides evidence-based training and
support to teachers, supplies information and resources to families, and offers 
direct literacy services to adult learners.  Visit the website at www.neuhaus.org.
   

Why Neuhaus?

There is 

Hope & He�p

FOR STRUGGLING READERS

615.999.7072      www.nashvilledyslexiacenter.com      info@nashvilledyslexiacenter.com
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Trouble with Words: an Overview of Dyslexia
Recognizing foundational reading skills deficits allows you to target instruction and intervention. This workshop in-
cludes an overview of the subskills needed to support reading achievement and how reading development is 
impacted by dyslexia. 

School-based Identification of Characteristics of Dyslexia
Uncovering word-level deficits through screening and assessment will help reveal characteristics of dyslexia in the 
school setting. Screening for phonological and phonemic awareness, sound/symbol recognition, alphabet knowledge, 
decoding skills, rapid naming, and encoding will be discussed within the context of response to core instruction and 
intervention in an RTI2/MTSS framework. Assessments and tools to support data collection and interpretation will also 
be included.

Essential Components of Effective Reading Instruction 
Direct, explicit, and systematic instruction of foundational reading skills in the core setting benefits most developing 
readers, and it is vital to support the needs of students with characteristics of dyslexia. Instruction will be framed 
through Structured Literacy’s evidence-based teaching principles: explicit, systematic and cumulative, and diagnostic.

Three Layers of Decoding: Understanding Phonemes, Syllables, and Morphemes 
Reading teachers must have an understanding of the structure of language in order to best support their students 
in mastering reading and spelling skills. From the smallest unit of spoken sound (phonemes) to the smallest unit of 
meaning in a word (morphemes), increasing teacher knowledge supports student error correction and mastery of 
reading and spelling skills.

It’s Not Just What You Teach, But How You Teach It: 
Strategies to Maximize Your Small Group Reading Instruction 

When teachers are working with small groups to remediate foundational level reading and spelling skills, making the 
most of that limited time together is vital. Whether you are working with small groups differentiated in the core, in the 
tiers, or in the special education setting, it is necessary to utilize this time to remediate skills as efficiently and 
effectively as possible. 

Teaching Handwriting: Automaticity in Support of Reading and Spelling
Brain-based and applied research studies have shown a clear link between handwriting and literacy skills. 
Handwriting is more than just a motor task; it is a complex skill set composed of motor, cognitive, and neuromuscular 
processes that increase activation in the reading network of the brain in a way that keyboarding alone does not. 

Intensive Intervention for Students with Characteristics of Dyslexia
Explicit and systematic instruction in word identification and decoding strategies is vital for students with 
characteristics of dyslexia. This hands-on workshop focuses on the instructional strategies needed for those working 
in the intervention setting with students who have characteristics of dyslexia. 

Using Assessment Data to Inform Intervention Instruction
This workshop is intended to support educators in planning individualized intervention instruction based on student 
assessment data. Your district’s assessment data sources will be considered when planning this workshop: 
psychoeducational reports, universal screeners, skills-based benchmarks, dyslexia-specific screener data, progress 
monitoring information and other available classroom assessments.  

Tennessee Center for the Study and Treatment of Dyslexia
School-based Workshops

The center offers professional development in the area of reading and reading disabilities.  
Our 2020-2021 workshop offerings are listed below. Center staff will further customize these 
offerings to meet your specific professional development goals, including extended collabo-
rations and consultations. To find out more or request a workshop, please visit:
 mtsu.edu/dyslexia/school_training.php 
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Support the Tennessee Center for the Study and Treament of Dyslexia 

0320-8866 / Middle Tennessee State University does not discriminate against students, employees, or applicants for admission or employment on the 
basis of race, color, religion, creed, national origin, sex, sexual orientation, gender identity/expression, disability, age, status as a protected veteran, 
genetic information, or any other legally protected class with respect to all employment, programs, and activities sponsored by MTSU. The Assistant 
to the President for Institutional Equity and Compliance has been designated to handle inquiries regarding the non-discrimination policies and can 
be reached at Cope Administration Building 116, 1301 East Main Street, Murfreesboro, TN 37132; Marian.Wilson@mtsu.edu; or 615-898-2185. The 
MTSU policy on non-discrimination can be found at www.mtsu.edu/iec.

Support is needed to fund:

• In-service workshops for schools
• Public workshops for parents and community
• Instructional training for educators
• Assistance to parents and educators
• Testing services

Thank you for your gift to the Center:

Giving Options:

 Online at mtsu.edu/supportdyslexiacenter
 Check is enclosed, payable to MTSU Foundation

 Credit card gift:
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 $25      $50      $100      $250     $500      Other $ _________________
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