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INTRODUCTION LITERATURE REVIEW, CONTINUED [RE e | ILE I YR
3Ls is set of processes and tools educators can use to Knowledge is represented as an associative net, the mm:::m“ § Hiaborated Troposiional Retwork
engage English Language Learners. (Cucchiara, 2019) nodes of which are concepts or propositions.2 The nodes 2 S ]<>
Implemented in multiple districts. Framed motivation is in this net are interconnected. Text comprehension, from e R | Propositional Network
building background knowledge. Word play is vocabulary  the perspective of the CI model, is highly interactive. e e ¢ ]g;r;:;;gig;:;f;;
development. Limited research with only a handful of Processes at many different levels interact—the — — of oo
studies. 2 or 3 Independent Variables for Study. Word Play perceptual processes involved in reading or listening, P N | Linguis lcTepresmmn

pulls from increasingly challenging texts and promotes use gyntactic and semantic analyses, knowledge integration, |

of academic language in writing. Teachers guide students 35 \ell as reasoning processes whenever they are _ o W |
to uncover and comprehend shades of meaning and necessary. (Kintsch, 2005). Text bases combine two Fig 1. 3Ls Structure  Fig 2. CI model  Fig 3. DIME Model

nuances of vocabulary. Strategic use of cognates and - S - _
sources of information: the text itself and knowledge Table 1. Note. From Ahmed, Y., Francis, D. J., York, M..

visuals for domain-specific words and activities like Talk it knowled
_ | _ ge about language as well as knowledge about Flatch 1 M. B M & Kul P (2016
Out, Act it Out, and Draw It. Framed Motivation opens the the world. (Kintsch, 1988). DIME model is subsumed etcher, J. M., Barnes, M., ulesz, P. ( )

lesson and creates opportunities to motivate students by within the SVR framework, where word reading

Correlanions amonge obsermeed and composite measures fromm Model] L

connecting them to the theme or topic being explored. represents the de-coding component, and background _ mr._ Ifil!l.dHT-‘--' 1:'-.-'{]|-r_|:- | BEI (M) RSS5 GMPC
knowledge and vocabulary represent the linguistic T ety ) e e o - .
component. In a path analysis involving 177 ninth grade MR-V 52 R 36 A A5 55
METHOD students with a wide range of reading ability, Cromley & as o ’E = o o it
: H55 A il = A §.(HD K
We randomly aSS|gned 30 newcomer ELL students from a and Azevedo (2007) reported that Vocabulary and G _dé =1 373 .-Eli RE:: |__|:|.|§

baCkgl’Ound knowledge had d dIFECt Inﬂuence on Lrade 9 ( below diagonal) and Grads 10 abowve diamoasal]

high school near Middle Tennessee State University. A pre

. . . . ' ' ' Talel Bl L.CHF (5400 34 A0 55
and post-test will be given using the Gates Macginite comprehepsm_n and mfluenc_ed comprehension indirectly B o - . 2 o -

- - by mediating inference-making (a) the use of non- : b | | | ' e
Reading Test(GMRT 4). The experiment uses between Y 'lating _ 9 WHORD 24 52 WD 14 04 a3
design group (control and intervention). The independent textualized materials for the assessment of component BRI (M 38 A3 A8 Ned 08 A5

- - kills | hild Oakhill & Cain, 2012; - o o o - o e
variables are vocabulary and background knowledge, while SKills in younger children (e.g.,Oakhi ain, r GMIPC AR T2 ET 36 04 1Ok
the dependent variable is reading comprehension. The Paris & Paris, 2003; van den Broeket al.,2005) and e L Lhefow diagonal) aued brade 12 Labove disgonal) . -
examiner provided the 3Ls intervention to the group of adults (e.g.,Gernsbacher, Varner, & Faust, 1990);(D) the e I 1.0MD A 34 Az 74
newcomers for 40 minutes a session, 80 minutes a week  highlighted importance of inference to comprehension WORL 36 S .00 24 19 36

. . i i : : . - BEI M 1 I 2 1. (=1 A3 3k

for 9 weeks totaling 720 minutes. To ensure fidelity, the performance during testing; (c) the overwhelming e T 11 o1 O 100 03

researcher will act as the examiner using scripting and importance of vocabulary and background knowledge; GMIPC 44 65 A 39 — L.OO
lesson plans. AN independent t-test will be done to (d) the diminished importance of decoding dmong MNote: Cormelations bebow 08 are not sipndficant at p 005, BK = composite of Gabtes
: : - - - . MacGinmitie World Knowledese (srades 79 form, and srades 10123 form); BRI
compare the In_terventlon and control group. The three StUde_ntSf W'th at Iea_St ad_equate decoding skills; and (e) (M) = Bridge-1t (Mear Condition); GMPC = Gates - MacGinitie Passage Comprehen-
research questions are: does the Ls have an impact on the significant relationship between knowledge and sion [Lexile)]: GMRET-V = Gates—MacGinitie Reading Tests — Vocabulary Subrest:

- - - - - F5SS — compeosiite of Evaluatron, Help, Prasmatics and Besulatson sulbxs=scales of the
reading comprehension, how does the 3Ls affect vocabulary to understanding narrative texts, not just 0 L e Reading Stratemies Survey: WORD — composite of Woodcock
vocabulary and background knowledge, and what is the informational texts. Johnson Letter Word Identification. Test of 'Wond Eeading Efficiency Sight Word and

: Phomnemac [Decoddinge Sulbdests.
perception of 3Ls?
Table 2. Note. Boyet Jeff, & Olivares-Hansen Kerry(2019)
RESULTS/ LITERATURE REVIEW CONCLUSIONS ANCOVA Comparing 2018 WA ACCESS Subscores bv School wusing 20107 WA ACCESS

: : - _ _ _ . _ o Subscores as a Covariare
There is a need for instruction of those vocabulary Prior research does not indicate statistically significant {
items that_ are read as part of the Ie_sson by introducing results (Boyet Jeff, & Olivares-Hansen Kerry, 2019). A WIDA I ls Non-3 Ls
them the items orally( Brett, Rothlein, & Hurley, 1996) replication study will be conducted using recommendation: ;ﬁ;‘;:} - t‘;r};;;” t;;:r;q » - - J

. . . . _ . e 8 b i st 1 ¥ Ol - i
Incidental _Iear.nlng of _vocabulary through Ilste_nlng, from prior researchers such as using the newcomer Listening 3.65 (.03)  3.65 (.03) 1 1.1900 1.210 .5?
other reading instruction, and storybook readings population as the sample. Prior research also has an e cadies 289 €03} 259002 1 0100 oo o
improve reading comprehension.(Dickinson & education focused literature This future study will use Sheakine 802 230002 1 23500 7210 o1
Smith,1994;Senechal,1997) Many mental processes studies from the field of literacy in the review of literature =~ T T o | |
are active when readers read and understand text. This study will also provide direct intervention rather than *“rtne 3.16 .02y 3.291.02) 1 0-0u04 H-001 97
Readers draw on their knowledge of language to cr_eate pulling county data from standardized testing. Comprehension 313 (.03 3.19(.02) 1 1.2200 1.710 19
sentences out of word sequences. They ac;ceSS their Furthermore’ this future Study attempts to improve on Oral Prohiciency 2.86 (.02) 2.86 (.02) ] 0.0950) 30040 A5
background knowledge to construct meaning from the study design by using pre/post testing, random Literacy Proficiency 3.00(.02) 3.12 (.02) 1 0. 190 ().540 A6
text. NRP, 2000) assignment, and control/intervention grouping. Composite Overall 2.95(.02) 3.01 (.01) 1 0.1600 0.650 42

*p < 05
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