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Explain why using backwards design makes sense
ldentify the three stages of backwards design

Reflect on MT Engage course design through a lens
Js design

SESSION OBJECTIVES



Professors are designers

ust in the classroom, we design...

>

>

Perhaps not our office desigr but when it
comes fo our courses we ARE designers!




My Story

Here’s how I typically did my course design...

Does that

Assigned new course sound similar
fo your

experiencese




Rupert: “Can you help me with this?” | ?

re you going?”







of our design skills corresponds to

DESIGN 15

t boks hke
WORKS

Steve Jobs

> design in thé absence of
content is not design, it is decoration



March through a
ext/sequence in a valiant
" everything

*#* This is not the same as a purposeful
survey, which is an important
foundational thing**



Engage, which prioritiz
guessing most of us agree here ©

But, there is another sin of
instructional design that is
more relevant to MT Engage

*#* This is not the same as a purposeful
survey, which is an important
foundational thing**



March through a Building many engaging
ext/sequence in a valiant activities and experiences that
over' everything lead only accidentally, if at all,
to understanding or

‘---.

everyone goes their

own way and learning is greatly
different from student-to-studént

*#* This is not the same as a purposeful we

/

survey, which is an important W
foundational thing**




In order to avoid this sin of
instructional design it will be essential
that you reflect on signature
assignment and all
assignments/activities and ask
yourself: “Do | know what learners will
be thinking about at any given
moment?”

If you cannot answer this with a yes,

and one that is related to an essential

understanding for the course you run
the risk of sinning in this way

Building many engaging
activities and experiences that
lead only accidentdally, if at all,
to understanding or
achievement

Fun, interesting activities are
enjoyed but don’t really lead
anywhere —

“There are no wrong answers in
e with whatever

N




In order to enact Understanding by Design (backwards design), we need
to make some shifts in our thinking...

___ shitfom | | T

Thinking first about what toteachand ~ _y  Thinking first about what students are
how to teach it expected to learn and how they can best
show that they have learned it

/

Prioritizing our preferred approaches, ) Prioritizing approaches, readings, and
our readings, and activities activities that prepare students for
success in showing they have learned

Inputs Focus Outputs Focus




/Understaﬁdin\gby*

ion

UbD: Stages of Backward Design

(=

What should students know, understand, and be able to do?

What content is worthy of understanding?

What enduring understanding are desired?

How will we know if students have achieved the desired results?

What will we accept as evidence of student understanding and
proficiency?

What enabling knowledge and skill will students need to perform
effectively and achieve desired results?

What activities will equip students with the needed knowledge
and skills?

What will need to be taught and coached, and how should it best
be taught in light of performance goals?

What materials and resources are vest suited to accomplish

these goals?




Think about your MT Engage course you will be teaching

It - List as many specific outcomes as you want to achieve in your course

0 “Know” and “Do”




Continue working with the same class

» Stage II: How wi

>

» Example: Students will articulate philosophical underpinnings of the Amefican
Revolution — assessment must require writing/speaking (articulate)




Continue with the same course

» Stage III: What do I need to do/provic

>

>

» Notice that to identily the grammar stage for me (essential foundations) having
the end goal clarified first focuses me so I cannot just pick my preferred topics - it
focuses the aim on the essentials with more precision)




RECAPPING
OVERVIEW

UbD: Stages of Backward Design

Stage 1. ldentify
desired results. Stage 2. Determine
acceptable evidence.

(i

*What ar e the established
goals?

“What "big ideas” do we want
students to come to
understand?

*What essential questions will
stimulate inquiry?

needto be acquired given the
understandings and related
content standards? What focus

e i
" nd skills?
\m] knowledge a j

(¢ MG D,
“What is sufficient and telling
evidence of understanding?

*Keeping the goals in

mind, what performance tasks
should anchor and focus the
unity

*What criteria will be used to
assess the work?

“Will the assessment reveal and
distinguish those who really

understand versus those who

an seem to understand? /




Earlier, | claimed we'd all be able 1o do these in this opening
overview session...

~ Canwe?¢ Let's review and ensure that we can ©
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